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CHAPTER I
INTRODUCTION

Background
After nine years of teaching English in a junior high, a high school, and
finally in a middle school, the researcher began to realize that the focus of

teaching reading and writing has changed. In the beginning of her teaching
career, it was typical to assign writing assignments that were not related to the

literature that was being studied. The traditional writing topics such as "What I

Did Over Summer Vacation" were commonplace. Today, especially with the

acceptance of a literature based program in the elementary schools in her district,
the researcher began to reevaluate her middle school language arts program.
Because of this, she decided to study the value of connecting reading and writing

in her classroom.

Donald Graves, in the Foreword of Nancie Atwell’s book In the Middle,
voices his concern about the lack of students’ reading and writing achievements in

the middle school and high school years.
For some time the nation has been preoccupied with student
improvement in writing and reading. National reports speak of
student failure, slipping scores, or at best, "no change." Some
improvement is seen in the elementary years but by the middle and
senior high years problems are particularly acute. The recent report
card from the National Assessment of Educational Progress (1986)
reminds us that although student skills are adequate, there remain
major problems in text coherence, and the ability of students to use
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information to persuade is severely lacking. (Atwell, 1987,
Foreword.)
"Nearly every report that has assessed education over the past two years

pointed to the centricity of language in education" (A Nation at Risk, 1983). As a
language arts teacher, the researcher fears that without competency in reading

and writing, many of her students risk failure in the classroom. To ensure success
for her students, the researcher explored certain principles concerning language

acquisition. First, was there a relationship between the two processes of reading
and writing? Second, what benefit her students gained by connecting reading and

writing in the classroom?

Problem Statement

The purpose of this study was to examine the value of connecting reading

and writing in the language arts classroom. This information led the researcher to
develop a handbook of reading and writing activities to enhance the seventh and

eighth grade curricula in the Pickerington School District.

Procedures

Setting and Subjects
The researcher designed the handbook for junior high language arts
teachers who are interested in a whole language approach to reading and writing.

The activities were adapted to the seventh and eighth curriculum at Pickerington
Junior High School. In both the seventh and eighth grade, teachers use a rotation

system to share novels in the two grade levels. After reading a "core" novel, play,
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or short story unit at each grade level, the teachers implement activities that
connect the "core" assignment to other reading and writing activities. Many of the

handbook activities were derived from these activities.

Data Collection

The activities for the handbook were collected from books, conferences,
and other teachers who utilize the whole language approach to reading and

writing.
Design

The reading and writing activities in the handbook were divided into two

sections. The first section includes activities connected with the seventh grade
curriculum while the second section concentrates on the eighth grade curriculum.

Results
The result of this research assignment was a handbook of reading and writing

activities suitable for a seventh and eighth grade language arts program.

CHAPTER II

REVIEW OF THE LITERATURE

Common sense suggests that there is a link between reading and writing.
However, for the last thirty years reading and writing have not been integrated

within the classroom. Within the last ten years more attention has been given to

writing. Researchers have learned what writers do, how writers develop, and how
to teach writing. Finally, researchers and teachers are beginning to realize that
reading and writing are closely connected (Chew, 1985). It is important for
language arts teachers to understand the value of connecting reading and writing

in the classroom so that our students will gain language competency.
Charles Chew (1985) in his article, "Instruction Can Link Reading and

Writing," contends that reading and writing are similar and complementary
processes. In writing, the first step of the writing process is prewriting which can
involve brainstorming, gathering information, reflection, and discussion.

Sound reading instruction involves much of the same process. Often the
text is discussed before reading. Students look at headings, highlighted sections,
and visual material. When writers draft, they shape the written piece. The writer

focuses on information, purpose, audience, organization, and choice of language.
In a similar way, the reader deals with recognizing the purpose of the writing.
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During revision, the writer changes the piece. This could include sentence

and paragraph rearrangement. At this point, the writer sees the piece and

changes it to accomplish a new purpose and effect.
Likewise, student readers need to understand new ways to reevaluate the
meaning of a written work. It is necessary for readers and writers to ask

questions during this phase. In the final stage of the process, the writer publishes

his writing when it is complete, while the reader should share his reading with
someone else. This can be a simple retelling of the story (Chew 1985). Through

Chew’s explanation of the similarities of these two processes, one can understand
the value of integrating reading and writing in the language arts classroom.

More is involved than simply similarities in the reading and writing

processes. Dorothy Watson (1983), in her article entitled "Bringing Together
Reading and Writing," states that both reading and writing also deal with meaning

and with people. She believes reading involves anticipating meanings and
conventions. Finally, she contends that reading is receptive while writing is
basically expressive, but both are transactive. Likewise, Wittrock (1984, p. 77)

states, "Writing is the process of putting meaning on written pages, while reading
is the process of getting meaning from the written pages."

Both reading and

writing only differ in the thought process involved in each one, and the human
behavior they represent (Wittrock, 1984).

In her article, "Writing and the Teaching of Reading," M. C. Wittrock
presents a cognitive model of reading comprehension as a generative process.
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She defines generative as "the process of constructing meaning, a representation, a
model, or an explanation" (Wittrock, 1984, p. 79).
Over the last decade Wittrock has performed a series of empirical studies

to test the implications for teaching the model of generative reading
comprehension. In one of her studies, 488 public school sixth graders were

assigned eight treatments. They were asked to generate a summary sentence for
each paragraph read from a reading textbook which was appropriate for their

grade level. Another group was given paragraph headings for summary sentences
that they were asked to write. The time to read and study was the same for both
groups. Students who generated the paragraph increased retention and

comprehension from a mean of thirty-five for the control and fifty-one for the

experimental group. The paragraph heading group that was asked to generate

summaries doubled retention and comprehension - thirty-five for the control
group and sixty-seven for the experimental group. The control group read the

same stories but did not generate summaries (Doctorow, Wittrock, & Marks,

1987).
The results gained from this study show a definite correlation between

reading comprehension and the assigned writing activities. The students who were
asked to write the paragraph summaries doubled retention and comprehension.
This information should encourage language arts teachers to have their students

write about what they read and hopefully to enhance their comprehension and

retention.
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Wittrock (1984, p. 83) summarized, "The generative activities we use to

teach reading comprehension in our research closely resemble some of the
processes used by writers to compose text. From our research with children and

adults, I believe learning to read with comprehension involves acquiring and using

some of the generative skills needed to learn to write."
Not only do our students benefit from increased reading comprehension

when reading and writing are connected in the classroom, but also they benefit by
learning about the language structure, style, and format of an author’s work. This
point is exemplified in Barbara Eckhoffs article (1984), "How Reading Affects

Children’s Writing." In her study, she analyzed reading texts and writing samples

from two second grade classes. The Basal A text matched the style and
complexity of prose, while the Basal B text used the simplified style found in basal

readers. Most of the Basal A and Basal B students were reading at about the 2.2
reading level. Eckhoff systematically sampled the basal readers and classified the
stories. She then selected twenty to twenty-five sentence segments representing

each category of writing.
Her results proved that the Basal A children used more complex sentence

structures. The students incorporated more complex verb forms and elaborate
sentence structures such as subordinate clauses, infinitive phrases, and participial

phrases.

The children in Eckhoffs study not only used similar language structures
found in their basal reader but also duplicated the style and format of the basal

reader. Basal B children who were below grade level wrote one sentence per line
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because that format predominated the format in their basal reader. In the Basal

B texts in levels 1.2 and above, many sentences began with "And"; therefore, Basal
B children used "And" to begin sentences three times as often as Basal A children.
Also, "too" used at the end of the sentence was a stylistic feature Basal B children
incorporated into their writing four times more often than Basal A children. This

was a result of the children duplicating this stylistic feature of the Basal B reader
(Eckhoff, 1984).
Eckhoff s study has many implications for the language arts teacher who
sees the benefit of connecting reading and writing in the classroom. First, it is

important to expose children to elaborate language structures that authors use in
literature. If this is done, hopefully students will use more elaborate sentence

structures in their own writing. In addition, students will be encouraged to use
natural language in their writing as opposed to the stiff and simplified style found
in basal readers.

Likewise, Frank Smith (1984, p. 47) agrees with Eckhoff when he states,

"Writing requires an enormous fund of specialized knowledge which cannot be

acquired from lectures, textbooks, drills, trial and error or even from the exercise
of writing." In his article, "Reading Like A Writer," he says that only through

reading will writers learn all the intangibles that they need to know. He feels that

children must learn to read in a special way to learn to write because not all good
readers are good writers.

First, Smith shows that writing demands specialized knowledge that cannot

be provided in formalized instruction. Rules for spelling, punctuation, and
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grammar are essentially meaningless to the writer. Smith (1981, p. 634) states in
another article, "Demonstrations, Engagement, and Sensitivity," that 'Teachers
must engage children in purposeful written language enterprises as often as they
can and protect them from the meaningless activities which cannot otherwise be

avoided." In other words, Smith feels that dittos and grammar exercises are futile
and just take up time that could be used for reading and writing.

Furthermore, Smith (1984) believes in order to write specific types of
writing, the writer must read that kind of writing. For example, the writer of

newspapers must read newspapers. To write poetry, the writer must read it. All
examples of written language in use show their own relevant conventions. The

student must learn to write from what he reads.
Second, Smith feels that this knowledge about writing is only acquired from

a particular kind of reading. Just like children learn what they hear, competent
writers use authors in the same way. For example, in reading it is common for an

adult to pause and reread a word and notice an unfamiliar spelling. It is in this
way the reader would notice an incorrect spelling because essentially he is writing

the text as he reads it.

As a reader, one rereads the passages because it was written extremely
well. The reader likes the way the words were put together. In this way, the

reader is reading like a writer; he is a member of the club. As a reader, he has
learned vicariously when he finds himself using words, phrases, and stylistic
mannerisms of a specific author. Smith (1984, pp. 52-53) states, "Learning occurs
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when we perceive ourselves as members of the club. To read like writer, we

engage with the author in what the author is writing."
Smith believes that it is the teacher’s job to allow children to see
themselves as authors. In many schools today, teachers are seen as taskmasters

instead of collaborators. Teachers need to participate in writing; students need to
see teachers modeling writing. Nevertheless, Charles Chew (1985, p. 171) states,

"National reports indicate that less than 10% of a student’s time in English class is
spent in writing complete pieces."

The need for children to view themselves as members of the "club" or
authors is supported by Don Graves and Jane Hansen (1984) in their article

entitled, "The Author’s Chair." The author’s chair is the place where the author

sits while he reads one of his published books. While interacting with Ellen
Blackburn’s first grade classroom twice a week throughout 1982-83, Graves and

Hansen performed a case study of three children. These children represented
low, middle, and high levels of achievement. Biweekly data were collected

through video, audio, and hand recordings of the children composing and
conferencing in reading and writing. These children were asked questions from
ten different protocol sheets. They also gathered data on the other twenty

students when the case study children were not composing. The purpose of the
study was to formulate a hypothesis about the development of children’s reading

and writing.
Blackburn’s classroom was a community of authors who were reading and

writing constantly. Each child had a writing folder and published in hard cover
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one out of four pieces of writing. Each child wrote a biographical statement
about himself at the end. This writing, even with invented spellings, was the

center of instruction. Each week a child was chosen as Author of the Week and
took the "Author’s Chair."
"Three phases marked the children’s growing understanding of the author
concept: 1) Replication, 2) Transition, and 3) Sense of Option" (Graves &

Hansen, 1984, p. 71). During the replication phase the children were asked what
author the does. The children responded by saying that they write. The children
were then asked if they could write and read. The children at this phase play

their way into an understanding of reading and writing. The concept of

authorship is still a vague one.
In the transition phase, the author concept follows the publishing cycle in
the classroom. The children’s books are displayed in the classroom as well as

other trade authors. The children choose their own topics for writing. In their

published books, they draw pictures for the thoughts; there is now a
complementary connection between drawing and writing.

During the third phase, the children understand stories that have implied
messages. They now portray the mood of a story in their overall message.
Through their experience at the "Author’s Chair," the children developed a sense

of option about their writing and learn to make necessary revisions in their
written work.
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"The above observations [led Graves and Hansen] to the following
hypotheses about the relationship between reading and writing as it develops in

beginning readers.
1.

Children’s concept of author changes from a vague notion about
some other person who writes books to the additional perception of
themselves as authors to the realization that they have choices and
decisions to make as authors.

2.

Children’s concept of authorship becomes more pronounced as their
concepts of reading and writing become more differentiated.

3.

Authorship concepts become more differentiated because children
actively compose in both reading and writing. Composing in each of
these processes consists of imitating and inventing during encoding,
decoding, and the making of meaning.

4.

Children change from imposing their own understandings of process
and content upon the authors, to realizing various authors can use
process and content differently.

5.

Children realize authors have options because they do the following
in both the reading and writing processes: exercise topic choice,
revise by choice, observe different types of composing, and become
exposed to variant interpretations.

6.

Children who learn to exercise options become more assertive in
dealing with other authors. At first an author is distant, then an
author is self, finally the self-author questions all authors and
assertive readers emerge."
(Graves & Hansen, 1984, pp. 75-76)

Ellen Blackbum’s classroom, as described by Graves and Hansen, shows
the actual implementation of connecting reading and writing in the beginning
classroom. Likewise, Nancie Atwell, in her book In the Middle: Writing. Reading,
and Learning for Adolescents, presents a reading workshop which integrates

reading and writing in the middle school classroom. The following three
principles guide her reading workshop: time, ownership, and response. Atwell
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feels it is necessary to give readers time in the classroom. In this busy world few

students have time to read outside the classroom. "Goodlad found that U.S.
elementary school students, grades K-6, spend only 6% of a typical day actually

reading; our junior high kids, devote on average, less than 3% of their time in
school reading, and at the high school that figure is less than 2% of each school

day" (Atwell, 1987, p. 156). Atwell’s primary aim is to let children read and
create a reading environment.

The second principle guiding her workshop is the idea of ownership.
Students are given choices about what literature they choose to read. At

particular ages students grow to appreciate certain literature and themes. For
example, a student reading Pride and Prejudice as a sophomore might be shocked

that it is the same novel at age twenty-one. In the last twenty years there has

been an explosion in the number of novels and short stories written for youth. By
allowing students to choose their own books almost ensures success for the
reading program.

The third principle guiding the workshop is response. Written dialogues
about literature were initiated as a way for the students to reflect on reading.

Atwell suspected their written responses would be deeper than many of her

reading conferences where the students tended to retell the plot of the story. Her

students went beyond plot synopses and issues such as genre, theme, and
character "to see connections between a published author’s work and our own
writing, to see connections between books and our own lives, and to engage in

serious and not so serious literary gossip" (Atwell, 1987, p. 165).
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In a similar manner, Tom Romano (1987), in his book Clearing the Wav:
Working with Teenage Writers, suggests that students be given time to write the
story of their readings. His students wrote stories of their readings; they wrote

summaries of their understanding of what they read. Some student writers gave a
literal significance of the story, while others looked at the deeper meaning of the

story through the question and answer process. Their responses were then read
aloud and students added comments and explained responses. From this point
both students and teachers revealed misreading from the text. Romano (1987, p.

145) explained, "I sought an atmosphere in which those errors of comprehension
would not embarrass individuals, that instead they would inform the group

members of the reading processes, of how we must all work for meaning."

Romano tried to help his students uncover the reading and thinking
process. Romano does not have his students answer questions that follow an

anthologized text. He wants them to ask their own questions and venture their
own answers. As Romano (1987, p. 143) goes on to state, "In the out-of-school
world of reading, no questions follow the text."

Finally, as a language arts teacher, one can see the definite benefit students
gain from connecting reading and writing in the classroom. The previous models

can help teachers to implement a reading-writing program in their classrooms. It
is time to move away from teaching that tells students what to think. With
students interacting with literature, they do not need to be told what to think.

The teacher is just another honest reader in the classroom. Through literature
our students can learn about the process of reading and writing.

CHAPTER III

HANDBOOK

The activities in this handbook were compiled to enable teachers at the
junior high level to connect reading with writing in the classroom. These
handouts were collected from colleagues at Pickerington Junior High School.

Some of these writing assignments were assigned after students had read a "core"

novel. In some cases, the teachers assembled a bibliography after the "in class"
novel was read, so that the students could choose a novel on the same theme.

For example, after an eighth grade class read The Diary of Anne Frank, the

teacher then gave the students a list of holocaust novels so they could choose
their own book. After the "free choice" novel was completed, the teacher assigned
a book review to be written on the new novel. Many of these handouts can be
adapted to a variety of different classroom situations.

The first section of the handbook displays three projects and their related
handouts from the seventh grade curriculum. The first assignment is an

autobiography that the students are required to write after reading the screenplay

Brian’s Song. Naturally, this assignment could also be utilized after the students

read other autobiographies.

The second assignment is called an "author study." The students are asked
to read several books by an author of their choice. After reading these books, the
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students write a biography of their author and then write a book review for each

novel that is read. As one can see, the concept of connecting reading and writing
is evident in these projects.
The third novel, The Pigman, is also part of the seventh grade curriculum.

After reading this novel, students are given writing choices in the activity web.
Likewise, the students can select other books related to the theme of death in The

Pigman by choosing a book from the annotated bibliography.
The second section of the handbook deals with activities involving the
eighth grade curriculum. These assignments are connected to The Diary of Anne

Frank and an autobiography called They Cage the Animals at Night by Michael

Burch.
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AUTOBIOGRAPHY

1.

Give some thought to the key parts of your life, past and present. Jot down a list of your
personality traits, special interests and talents, turning points in the direction of your life,
people who have influenced you, your family, friends, and pets.

2.

For this project, I will expect you to write a minimum of at least 10-12 paragraphs about the
important aspects of your life that can be represented with photos or illustrations from
magazines.

In organizing your autobiography, you might consider using one of the two possible outlines
given below.
I. Chronological Order

A.
B.
C.
D.
E.
F.

I Am Poem
First paragraph surrounding the events of birth
Second paragraph — six months to two years
Third paragraph — three to five years
Four to six paragraphs — surrounding particular events occurring during years five
to twelve
Final paragraph — discussing the predictions for the second half of your life

II. Thematic Order

A.
B.
C.
D.
E.
F.

I Am Poem
Infancy with baby picture — first paragraph
Home — vivid description with picture and illustration -- two to three paragraphs
with illustration
Family — three to four paragraphs with illustrations
Pets — one to two paragraphs discussing them
Other possible topics — Extended family, School, Sports, Hobbies and Interests,
Holidays — one to two paragraph one each topic

4.

From old magazines or photo albums, choose at least six to eight pictures that suggest or
illustrate key items of your list of details about yourself.

5.

Write no fewer than five to six sentences for each required paragraph. Then arrange the
pages in chronological or thematic order.

6.

Using the sheets of construction paper for your cover, neatly letter it with a title that
captures what your autobiography illustrates. Use clippings for the cover if you want.
Fasten the cover and pages with staples, etc.

7.

Your illustrated autobiography will be graded on how well your writing depicts your life and
on how well your pictures and paragraphs support each other, correct spelling, grammar,
usage, and on the total effect and visual appeal of your project.

8.

Your autobiographical poem is the first item of your autobiography.

9.

THE COMPLETED AUTOBIOGRAPHIES ARE DUE ON
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Autobiographical Writing — "I Am Poem"

Directions: Follow the following format for the "I Am Poem." (Format written by
Suzi Mee, Teachers and Writers Collaborative; Scholastic Voice. September 8,
1986)
I AM

I
I
I
I
I
I

am (two special characteristics you have)
wonder (something you are actually curious about)
hear (an imaginary sound)
see (an imaginary sight)
want (an actual desire)
am (the first line of the poem repeated)
2nd Stanza

I
I
I
I
I
I

pretend (something you actually pretend to do)
feel (a feeling about something imaginary)
touch (an imaginary touch)
worry (something that really bothers you)
cry (something that makes you very sad)
am (the first line of the poem repeated)
3rd Stanza

I
I
I
I
I
I

understand (something you know is true)
say (something you believe in)
dream (something you actually dream about)
try (something you really make an effort about)
hope (something you actually hope for)
am (the first line of the poem repeated)
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AUTOBIOGRAPHY/CHRONOLOGICAL ORDER

Directions: This chart helps you to brainstorm ideas for your autobiography if you
are using the chronological order format. To help you organize your information,
this chart is divided into age categories. Keep in mind that you were growing
physically and emotionally. For more detailed information, you will have to
consult your parents or other relatives.
Events Surrounding Birth

6 Months to 2 Years

3 to 5 Years

6 to 8 Years

9 to 11 Years

12 Years to Present
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Writing About Yourself

Name______________________________

Directions: A person who writes about himself or herself writes an autobiography.
For your next writing assignment, you are to write a brief autobiography. Before
you begin, jot down some important facts about yourself.

1.

List where and when you were born._________________________________

2.

Do you know an interesting story or funny incident about your birth?
What were some unusual things you did as a baby? Explain in detail.

3.

Describe your appearance. Use adjectives and strong picture words.
Example: I have shiny, auburn hair with curls so tight they bounce when I
walk.

hair_____________________________________________________________
eyes_____________________________________________________________
nose_____________________________________________________________

height and weight_________________________________________________
4.

List three descriptive words that correctly describe your personality. Give
an example to support each word.
a.

___________________________________________________________

b.

c.

5.

_______________________

Describe three important or exciting events in your life. Explain each.
a.
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c.

6.

What other information would you like to include about yourself? Write
your ideas below. You might consider favorite hobbies, things you like,
things you dislike, and your family.
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AUTHOR STUDY PROJECT
1.

Students are to choose an author whom they wanted to read or a period of
history in which they were interested.

2.

Students have five weeks in which to read the number of books they are
capable of reading.

3.

Students are to prepare an article entitled "About the Author" to be
published along with a book review of books read, or an article about a
particular period in history plus a review of the books from that era.

4.

Students are to prepare a mock-up of the New York Times book review
section on which they are to write (either by hand or with the aid of a
word processor) their articles and reviews.

5.

Students are to include, for visual impact and aesthetic reasons, a picture
of the author, a book jacket, or both, and these illustrations could be
photocopies of original works.

6.

Students are to complete a self-evaluation survey in which they are to
explain what they learned, what they liked and/or disliked about the author
study, and what grade they felt would be appropriate for this project.
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BIOGRAPHY/AUTHOR STUDY
Biography: a written history of a person’s life.

I.

II.

III.

Author’s personal development
A

Where and when author was bom

B.

Author’s family background (history)

C.

Marital status; names of spouse and children

D.

College and/or military experience

E.

Author’s work experience

Author’s development as a writer

A.

As a child, was the author always fascinated with reading and
writing?

B.

Did any of his/her childhood and/or work experiences influence the
author?

C.

What other experiences may have shaped his/her writing?

Author’s published works
A.

When was his/her first book published?

B.

How long did it take to have the first book published?

C.

List other books the author has written.

D.

Is the author still living? If not, when did he/she die?
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THE BOOK REVIEW

PREWRITING: GETTING READY TO WRITE THE REVIEW

1.

Write down your specific reactions to incidents and characters, especially
times when you thought "Wow!" or "Yuck!" Analyze why you felt that way.
Consider: What makes that character so real? Why is this character
unbelievable? Why is the ending "stupid"?

2.

Make notes on:
plot — Does it keep you interested? Are there any slow spots?

What was the best part? Why?
setting/atmosphere — Do you feel as though you are "inside" the

world of the book? Why or why not?
characters and dialogue — Do characters seem real? Is dialogue

interesting? Realistic?
story resolution — Does ending please you? Does it seem consistent

with what you know of the characters?

WRITING THE REVIEW

1.

To begin with, ask yourself: What struck me about this book? Try the
answers out as possible "starters" for the review.

2.

Touch on at least some of the literary elements (plot, characterization,
setting, theme, point of view, etc.). Do not tell the whole plot.

3.

Pass judgement on the book, analyzing its strengths and weaknesses.

4.

Your book review should be 3-5 paragraphs long.
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WHAT IS A BOOK REVIEW?

A book review is not just a plot summary or a series of unsupported opinions of
how well you did or did not like the book. A good review includes information
about the plot, characters, setting, theme, etc. It also contains evidence to support
this opinion and helps the reader to gain insight into the story. It should help a
prospective reader decide whether or not they want to read the book. The writer
should also know what type of book is being read (romance novel, biography,
historical novel, fantasy, realistic fiction).
ORGANIZATION

In the first paragraph the writer needs to include two of the following points:
1.

2.

3.
4.

Summarize the plot of the novel briefly. Include the title, author, and type
of book.
Use a passage from the book and follow it with a comment on how this
quotation is typical or not typical of what is contained in the book.
Discuss the theme briefly.
Present information about the author and his or her background,
qualifications, or philosophy.

The second and third paragraphs are considered to be the body of the review.
The writer needs to choose two specific events, conflicts, or characterizations that
support the theme.
1.
2.

3.

State the idea about the theme clearly.
Support the generalization with specific details from the book (events,
conflicts, or characterizations).
Explain how these specific details explain your point.

FINAL PARAGRAPH/CONCLUSION
1.

2.

Arrive at a final conclusion about your theme, plot, or overall effectiveness
of the story.
Support your conclusion with specific details from the novel.

THINGS NOT TO DO IN THE REVIEW
1.
2.

Do not write only a plot or character summary.
Make statements that you can’t support.
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PEER EDITING SHEET FOR BOOK REVIEWS

EDITOR’S NAME:_____________________________
STUDENTS NAME:____________________________
1.

Name the title, author, and type of book being reviewed.

2.

In the introductory paragraph, name the two elements the author
mentioned. (See handout on book reviews.)

3.

If the author gave a plot summary, is it just several sentences giving an
overall idea of the plot rather than detailed description?

4.

Does the author state the theme clearly? What is the theme?

5.

State the type of support the author used to support the theme in
paragraphs two and three (events, conflict, or characterization).

6.

In the conclusion, after the author rates the book, does he give specific
support for his reason? Write the specific support the author gives.

7.

How many fragments or run-on sentences did the author use?

8.

Circle the misspelled words in the paper and list them here.
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THE PIGMAN
by
Paul Zindel

(Pre-reading)

* "Views of the Elderly" — Assignment Options — Choose one:
1.

Find five (5) advertisements from magazines or newspapers which show a
stereotyped view of the elderly. Mount these on poster board or chart
paper and create a chart such as the example:

PICTURE

Explain the stereotype that the ad is showing.
What is the message about the elderly that
this ad is trying to get across? Why is it
incorrect?

Grandpa in the
COUNTRY TIME
lemonade ad

Most old people just hang around the house,
sit in a rocking chair, and take care of their
grandchildren. They don’t have much energy
or any interesting hobbies or jobs. This is
incorrect because many old people have
exciting careers that take a lot of strength
and energy.

2.

Choose an object which in some way reminds you of old age (for example:
a clock, a cameo pin, a pocket watch, a rusty hinge) and write a poem
about it. Include an illustration.

3.

Web out the emotions and problems that a person who is elderly or
becoming senile might have. You should also include some illustrations.
Use poster board of chart paper. Make it colorful!

4.

Web out the emotions and problems of the family of an elderly or senile
person. Follow same guidelines as in #3.

5.

Design a handbook on how people should treat the elderly. What special
problems should they be aware of? How can they avoid stereotyping the
person? What things should they not do? This should be illustrated and
colorful?

6.

Collect (and post on a chart) facts and figures about the elderly. How
many people are age 65 or older? How many are employed? In what
occupations? How many live alone? In a nursing home? With their
children? Find out as much as possible. Arrange these facts in an
understandable manner to display to the class.

* Developed by:
6tn Grade Reading Team, Dublin Middle School ® Copyright 1986

Discussion

Vocabulary

Other Literature by Zindel

Poetry

"Brainstorm adjectives to describe the
emotions Grandpa felt

"Choose ten words from the play
which may describe an older
person's personality.

""The Effect of Gamma
Rays on Man in the
Moon Marigolds"

""Growing Old" by
Henderson

* Discuss these words In class
and define what they mean In
context.

"The Pigman's Legacy

*How does Grandpa in the play
compare with your grandfather?

"Tie Old Age Home" by
Holmes
""The Old Age Pensioner"
by Campbell

My Darling* My
Hamburger

""The Span of Life" by
Frost

*1 Never Loved
Pre-reading

"Home to Stay"
AnnoiaiedJBibllography
Related Literature
-

Writing Activities for "Home to Stay"
"View of the Elderly" writing activity
list.

THE PIGMAN

Extension Activity
"Construct a collage using the
themes or sub-topics In The
Pigman or "Home to Stay."

WEB OF CONTENT

Reading Comprehension Activities

(Handout discussion questions.

"Read questions before reading
specific chapters to establish
purpose and main idea.

* Handout chronolog to establish
plot sequence.

"Assessment of comprehension
through short-answer exam;
questions to be taken from
discussion handout.

to
00
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ANNOTATED BIBLIOGRAPHY

(Literature related to the theme of death in The Pigman)
Arnothy, Christine, I Am Fifteen and I Don’t Want to Die, E. P. Dutton and Co.,
1956, 124 pp.
This book is an autobiography about a fifteen year old girl who has a deep
fear of death. Christine lives with her parents and a group of tenants in the
basement of their apartment building while war rages outside.

Bach, Alice Hendricks, Waiting For Johnny Miracle, Harper and Row Publishers,
Inc., 1980, 240 pp.
Identical twins, Theo and Becky Maitlan, have been playing competitive
sports since they were young. The family is devastated to discover that the tumor
on Becky’s right leg is cancerous. As a cancer victim, Becky and her family
struggle with the emotional trauma and the physical pain of her illness.

Farber, Norma, How Does It Feel to Be Old?, E. P. Dutton and Co., Inc., 1979,
30 pp.
A grandmother shares with her visiting granddaughter what it is like to be
old. The grandmother tells of her life as a bride, mother of four, traveler, and
grandmother. Thinking about her own death, she tells the girl that death is
normal and should cause no harm.

Hinton, E. S., The Outsiders, The Viking Press, Inc., 1967, 188 pp.
This book tells about a boy who lives with his older brothers, Darry and
Sodapop, because his parents are dead. Ponyboy’s best friend Johnny is beat up
by a member of the rival gang called the Socs. In order to defend himself, Johnny
has to use his knife against one of the Socs. Johnny and Ponyboy are forced to
leave town. During a fire at the church where they are staying, Johnny is killed
trying to save some kids who were playing in the church.

L’Engle, Madeleine, A Ring of Endless Light. Franklin, Farrar, Straus, and
Geroux, Inc., 1980, 154 pp.
Fifteen year old Vicky Austin and her family have come to spend the
summer with her maternal grandfather who is dying of leukemia. During this
time, Vicky undergoes a huge emotional shock brought on by the death and pain
all around her. She survives the pain and trauma with the support of her family
and friends.
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Little, Jean, Mama’s Going to Buy You a Mockingbird, Viking Penguin, 1984,
213 pp.
Because of his father’s serious illness, Jeremy is faced with a series of
upsets. The family has to move from their home and his mother and younger
sister turn to him for support.

Lowry, Lois, A Summer to Die, Houghton Mifflin Company, 1977, 154 pp.
Meg was always jealous of her pretty, popular sister until she got sick. This
book explores the complex emotions a young girl faces when dealing with the
death of her sister.

Mazer, Norma Fox, After the Rain. New York, William Morrow and Co., Inc.,
1987, 291 pp.
While visiting Grandpa Izzy, Rachael discovers her grandfather has cancer
of the lungs and only has a few months to live. During this time, Rachael learns a
lot about her grandpa, death, and herself.

Morris, Jeannie, Brian Piccolo: A Short Season. Rand McNally and Co., 1971,
159 pp.
Jeannie Morris wrote this biography in order to occupy Brian Piccolo
during his long hospital stays. The book contains Brian’s own feelings on his
surgery, chemotherapy, and other treatments.

Peck, Richard, A Day No Pigs Would Die, Alfred A. Knopf, Inc., 1972, 150 pp.
A thirteen year old boy living on a Vermont farm whose people are "Plain
People" becomes a man. This passage becomes complete when his father entrusts
with him his final secret. The reader realizes from the title A Day No Pigs Would
Die that this is the day his father dies.

Peck, Richard, Dreamland Lake, Holt, Rinehart, and Winston, Inc., 1973, 147 pp.
This first person narrative told by Bryan involves the death of a vagrant
and the accidental death of a classmate. This story contains deeper levels of
meaning involving life, death, and friendship.

Peck, Richard, Remembering the Good Times, Delacorte Press, 1985, 181 pp.
This book describes a friendship that started in eighth grade and continued
on into high school. In a sense, the trio was a family. Finally, there were only
two friends left wondering "why" and felt they should have seen the warning signs.
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Raskin, Ellen, Figs and Phantoms. E. P. Dutton and Co., Inc., 1974, 152 pp.
Mona Lisa Newton is an overweight, self-conscious adolescent who is
ashamed of her family. The only relative that Mona respects is Uncle Florence,
who is gravely ill and Mona fears that he will leave her soon and go to Figg
Heaven discovered in a vision by an ancestor. Ironically, Mona becomes sick
herself and journeys to Figg Heaven.

Stolz, Mary Slattery, The Edge of Next Year, Harper and Row Publishers, Inc.,
1974, 195 pp.
The Woodward family is a loving, closely knit unit who share many happy
times in their country home. The family is stunned when Mrs. Woodward is killed
in a hit-in-run auto accident.

‘Summaries for these books were taken from The Book Finder: A Guide to
Children’s Literature About the Needs and Problems of Youth Aged 2-15 by
Sharon Spredemann Dreyer.
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INDIVIDUAL ACTIVITY

REACTION PAPER - THEY CAGE THE ANIMALS AT NIGHT
INSTRUCTIONS: React to at least three specific situations of characters in
Chapters 5-10 that you find truly appalling or horrifying. Your paper must be
written in manuscript form and must be 216-3 pages long. Use blue or black ink,
skip lines, and be neat. Your thesis statement might be similar to the following
sentence:

Tn Chapters 5-10 of They Cage the Animals at Night, I found
several situations truly appalling or horrifying."
First paragraph — Name the incident or situation and
give a thorough description of this incident.

Second paragraph — Same instructions as above.
Third paragraph — Same instructions as above.

Final paragraph — State how you would react in these
situations or to these characters and make conclusions
about Jennings’ reactions.
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INDIVIDUAL ACTIVITY

BIO-POEM

Write an eleven line poem describing one of the characters from the novel They
Cage the Animals at Night, using the following form from Writer’s Inc., p. 149.

Line
Line
Line
Line
Line
Line
Line
Line
Line
Line
Line

1:
2:
3:
4:
5:
6:
7:
8:
9:
10:
11:

The character’s first name
Four words which describe the character
Brother or sister of . . .
Lover of . . . (three ideas)
Who feels... (three ideas)
Who needs .. . (three ideas)
Who gives . . . (three ideas)
Who fears . . . (three ideas)
Who would like to see . . .
Resident of . . .
His or her last name

INDIVIDUAL ACTIVITY

TIME LINE - THEY CAGE THE ANIMALS AT NIGHT

Plot ten plus events in sequence which you perceive to be important in the life of
Jennings Michael Burch.

Illustrate said timeline with pictures (drawn or cut out). You may superimpose
your events over the illustration.
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INDIVIDUAL ACTIVITY - THEY CAGE THE ANIMALS AT NIGHT
NEWS CLIPPINGS ON ABUSE

1.

List the headlines of all news clippings and attach clippings to a sheet of
paper.

2.

Choose one article and do the following:

a.
b.
c.
d.
e.
3.

Who?
What?
When?
Where?
Why or how?

}
}
} List and identify
}
}

Write a one or two paragraph response to the article chosen. Your
opinion on the circumstances and people involved. Also consider the
situation.
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ANNOTATED BIBLIOGRAPHY

(Literature related to They Cage the Animals at Night)
Center Line — Sweeney
After being beaten by his father, Shawn cannot go off to college and leave
his four younger brothers behind to face the same fate. One night, all five take
the family car, drive until they come to a town that appeals to them. Shawn is
faced to shoulder the responsibility of keeping his brothers safe.

Cracker Jackson — Byars
Cracker, at age eleven, attempts to drive his mother’s car to rescue his
favorite baby-sitter, Alma, and her daughter. He thought of her as his second
mother until he saw the bruises and the black eye and realized something was
wrong.

Daphne’s Book — Hahn
Who would want to enter the seventh grade Write-A-Book contest with
Daffy Duck as a partner? But Jessica was picked to do just that. The question of
who is Daffy Duck, and why doesn’t anyone like her is in Daphne’s Book.

Murphy’s Bov — Hayden
Torey Hayden, a clinical psychologist, was assigned to the case of Kevin
Richter, alias Zoo Boy. He spent all his waking hours behind protective barriers
he built from the furniture in the room. Kevin did not talk nor did he make any
noise when he wept. He was an elective mute who lived in fear of everything. As
a young child he had been severely deprived and abused. He had spent years in
institutions, demonstrated violent and aggressive behavior, and was a kid nobody
wanted. Finally, with patience and love, Torey made a miracle happen with
Kevin.

No Language But a Cry — D’Ambrosio
A true story told by Richard D’Ambrosio who is a psychologist. He names
the girl in his book Laura. Laura was an abused and battered child who was
scarred both mentally and physically. Her parents were both alcoholics who
frequently mistreated Laura.

The Pinballs — Byars
Two boys are sent to a foster home. Their lives are likened to "pinballs in
a machine," bouncing from experience to experience by chance. If you ever have
been disappointed by your parents, you will enjoy this one.
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See Dave Run — Eyerly
This isn’t just Dave’s story. It’s also the story of twenty-five people, each
one who had a chance to care. Dave is on the road, heading for Colorado in
search of his long absent father. At this time he meets the sheriff. Dave Hendry
is a runaway.

To the Tune of the Hickory Stick — Branscum
A brother and sister are sent to live with their aunt and uncle after the
death of their father. Their mother sends a monthly check for their support, but
they never see any of it. Eventually, the mother is killed in an automobile
accident and the uncle becomes even meaner.

The High House — Arundel
Emma (13) and Richard (15) are siblings separated after being orphaned.
They live in different counties with aunts and uncles. The story focuses on
Emma’s development of a lasting bond with her aunt, after she overcomes grief
and accepts being taken from her brother.

The Orphan Train Quartet — Nixon
#1 A Family Apart
#2 Caught in the Act
#3 In the Face of Danger
#4 A Place to Belong
This is an historically accurate collection following six Kelly children who
are sent out west in 1856. It depicts how the mother, unable to financially
provide for her children, hopes that adoption will lead to better lives.

The World Is My Eggshell — Mulford
Teenage twins, Shel and Abby, must move with their mother for financial
reasons after their father’s death. The book shows how adaptability varies from
individual to individual. It also focuses on the reorganization of a family after a
separation or a loss.

Ghost Island — Klaveness
A story of a girl learning to adapt to a father’s death, relocation, and her
mother’s remarriage. There is a parallel story about poachers living near the
Canadian lake to which Delia and her new family move.
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Died on a Rainy Sunday — Arken
A mother of two is forced to leave her children in the care of a sullen
couple according to the wishes of her deceased husband. She is unable to care
for them yet feels compelled to free them.

Father Figure . . , — Peck
Jim and Bryon (two teenage boys) must cope with not only the death of
their mother, but also being sent to live with a father who long ago abandoned
them. This is a good tie-in to the difficulty of change, fathers leaving mothers to
raise children, etc.

The House of Wings — Byars
Ten year old Sammy’s parents "abandon" him with no explanation at his
Ohio grandparent’s bedraggled farm. They leave for Detroit and will "send" for
him. The boy’s anger and fear dissipate as he and his grandfather find shared
love of nature.

The Wild Children — Holman
A story of Moscow’s homeless children tells of bands of "wild" children left
without shelter or food during the 1920’s. Alex, the main character, enables his
band to go to America and search for freedom.

The Whvs and Wherefores of Littabelle Lee — Vera and Bill Cleaver
Littabelle Lee was raised in the Ozarks by her Aunt Sorrow and her
impoverished grandparents. Sorrow deserts the grandparents and goes to live with
a neighbor. As a result of the situation she is forced to deal with, she becomes a
person of consequence in the process of growth and maturity.

Drop Dead — Cunningham
After the death of his grandmother, Gilly spends a year in the orphanage.
He does not fit in and is sent to a foster home. The man in the foster home is
very mean and treats Gilly poorly. As a result, he runs away. This book is useful
for discussing the concept of one’s future.

Kep — Ball
Fifteen year old Kep Lanning learns the meanings of grief, loneliness, and
guilt when his mother dies and he accidentally kills his father while hunting. A
minister finds a foster home in a different state with a couple who have lost a son
to polio. Kep learns to adapt to a wealthier environment and new relationships in
this realistic sensitive novel.
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Meet the Austins — Le’Engle
A different vantage point explores the world of foster care from the foster
parents’ and siblings’ points of view. A spoiled, antagonistic foster child, Maggy,
is eventually assimilated into a loving, accepting environment.

The Edge of Violence — Riter
A boy (Dirk), orphaned at 12, gets involved with a wild crowd and takes
part in two robberies. He is placed in a foster home, finds that he has artistic
talent, and eventually straightens out his life. The book is suspenseful and
poignant, as a hostile, alienated youth finds trust and a worthwhile place in
society.

Requiem for a Princess — Arthur
A fifteen year old adopted English girl learns she is adopted from a
schoolmate. As she withdraws from her parents, she learns (on vacation) the
story of a young adoptive girl’s love for her parents. The exploration of the girl’s
(Isabel’s) relationships occur in a dream world, and help the protagonist cope with
real life.

Laurie — Bradbury
A seventeen year old adopted girl, Laurie, has an excellent attitude toward
her situation until she suspects that she and a new classmate may be twins. She
realizes when in New York to research "the truth" that her truth was that her
identity hinged on her loving real (adoptive) parents.

The Runner — Annixter
Clem Mayfield, a teenage orphan, goes to live on a ranch with a strict aunt
and uncle. He must overcome being crippled by polio and his relative’s coldness
to find happiness and respect. He accomplishes his quest through training horses.
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LESSON PLAN: ONE DAY - AN ELEGY TO ANNE FRANK

OBJECTIVE:

The student will become knowledgeable and be able to
compose the poetic form of an elegy.

PROCEDURES: 1.

2.

3.
4.
5.

Present to class a short article from Read Magazine — "She
Would Have Been 60."
Following the presentation and discussion on the article,
present the student writing from Scholastic Cavalcade —
"Elegy for Anne Frank."
Define and discuss the literary term "elegy."
Have students develop a short writing exercise in the form
of a five sentence elegy to Anne Frank.
Present sentence by sentence guidelines.

TEXT/MATERIALS: HANDOUTS (Following lesson plan)
1. "She Would Have Been 60"
2. "Elegy for Anne Frank"
3. Definition of an elegy
4. Sentence by sentence guideline
EVALUATION: Read and evaluate published student elegies according to
guidelines established by the teacher.
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INDIVIDUAL ACTIVITY - THE DIARY OF ANNE FRANK

ELEGY
After introducing students to the concept of an elegy, specific instructions will be
given on the composition of an elegy to Anne Frank.
SAMPLE: (READ MAGAZINE Oct. 6, 1989)

ELEGY TO ANNE FRANK

Dear Anne,
I’d like to show you East 15th
Street where Jews and Blacks
and people from Japan all seem
to be able to live together
without exploding each other.
But I wouldn’t want you to see
what happened in China.
I wish that someday a spaceship
would land and extra
terrestrials would teach us
things we don’t know.
I wish I hadn’t thrown away that
picture of birds I painted.
You would have loved it.

ASSIGNMENT: Write a five sentence elegy to Anne Frank following the
sentence instructions given below.
SENTENCE ONE:

Describe something about the world you would like to
show Anne that would prove it has changed since she was
fifteen.

SENTENCE TWO:

Describe something about the world you would like to
hide from her that would prove it is still the same.

SENTENCE THREE: Make a wish for something to happen in the future that
has not happened yet.

SENTENCE FOUR:

Make a wish to undo something that happened in the past.

SENTENCE FIVE:

If one of these wishes came true, what would Anne think
of it? Describe her response.
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INDIVIDUAL ACTIVITIES - THE DIARY OF ANNE FRANK
Learning Log
A learning log is a writing-to-learn activity whereby the student keeps track of
what goes on in a particular book. It is designed to get the student involved in
the book and gives the reader the opportunity to explore ideas and concepts
presented in the book. The following are points to consider when responding in
the form of a learning log (Writer’s Inc., p. 206).

1.

2.

3.
4.

5.

6.

7.

Discuss new ideas and concepts presented in the book. Consider how this
new information relates to what you already know.
Question what you are reading. Dig deeply into the importance of the
concepts presented.
Confront ideas and concepts which you do not understand.
Record your thoughts and feelings during an extended research assignment.
This will help you see where you are and how well you understand what
you are reading.
Set aside a section in your log for a glossary of important and interesting
vocabulary words.
Record thoughts and feelings in this way: comment, react, question,
paraphrase, discuss, and respond.
Discuss specific entries with your teacher.
Journal Response

A journal is a place to react to what you have read. It helps you discover how
you feel about what you have read, gather new insights, and expand your
enjoyment. The following questions will help you react openly and honestly to
what you read.
1.

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

What were your feelings after reading the opening chapter? After reading
half the book? After finishing the book?
Did this book make you laugh? cry? smile? cheer? List some of your
reactions.
Are there connections between the book and your own life?
What character would you like to be in this book?
Would you have used a different name for any character or place?
What makes you wonder in this book?
What confuses you in this book?
What are your favorite lines/quotes? Copy them in your journal.
Is there an idea that makes you stop and think or prompts questions?
What questions would you like to ask the author of this book?
How have you changed after reading this book?
What do you know now that you didn’t know before?
What questions about this book would you like answered?
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14.
15.
16.
17.

Who else should read this book?
Who should not read this book?
Would you like to read more books by this author?
Would you like to acquire a personality trait of any particular character?
Describe the trait and explain why you like this trait.
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ANNOTATED BIBLIOGRAPHY
(Holocaust Resources — Fiction/Nonfiction)
Night — Wiesel
This is a true story of a Hungarian boy and his father. It reveals the
special perception of the boy of the moral effects that suffering can have on its
victims.

Summer of My German Soldier — Greene
An unlikely friendship between a Jewish girl, Patty, and a German soldier
leads to tragedy in a powerful story set in a small Arkansas town during World
War II.

Friedrich — Richter
A German boy described the Holocaust in terms of what it does to his
Jewish friend, Friedrich, and their friendship.

Gentlehands — Kerr
Middle-class Buddy Boyle tells of an agonizing summer during which he
falls in love with a rich girl. To impress her with his relatives, he gets to know
and admire his courtly estranged grandfather, only to discover this gentle old man
is wanted for Nazi war crimes and had trained dogs using Jews as victims.
Buddy’s shock is undercut by the fact that the old man is still loose at the end of
the book.

The Hiding Place — ten Boom
The story of how the Christian ten Boom family hid Jews and worked with
the Dutch underground, their capture, and interment in a concentration camp.

The Upstairs Room — Reiss
This book contains the recollections of the author’s years in hiding during
World War II when she and her older sister lived with humble farm people in
order to escape the Nazi-Jew hunt. It is a Newberry Honor book. The story is
continued in another book entitled The Journey Back.

Anne Frank: The Diary of a Young Girl — Frank
Anne is an adolescent, full of life, but trapped in hiding from the Nazis in
occupied Holland. The Frank family share their hiding place with four other
Jews.
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Upon the Head of a Goat — Siegal
An account of a young girl’s experience after returning home to
Beregszasz, Hungary, in 1939 to discover that the town had become a ghetto. It
focuses on a family’s fight to stay united until its dissolution in Auschwitz. This is
a powerfully written and interesting work. It is recommended for mature readers.

My Hundred Children — Kuchler-Silberman
This story is based on an experience in which Lena helps 100 Jewish
children in Poland following the liberation of the concentration camps in the
spring of 1945. As a Jewish woman who converted to Catholicism and changed
her name to escape Nazis, Lena committed her life after the war to nursing the
children back to physical and emotional health and eventually leading them safely
to Israel.

Escape from Warsaw — Serraillier
Three Polish children try to escape from their war-ravaged home in World
War II.

When Hitler Stole the Pink Rabbit — Kerr
Papa’s anti-Nazi stance forces a loving Jewish family to flee Germany,
leaving their property behind, but Anne best remembers 1933 as the time Hitler
stole pink rabbit. The story of Anne and her family is continued in future stories.

Dawn — Wiesel
After his release from a concentration camp following World War II, a
young man joins the Jewish resistance to fight for the future state of Israel. This
is the story of his internal struggle with political assassination.

Devil’s Arithmetic — Yolen
A young Jewish girl’s dream transports her back to the Holocaust where
she experiences the horror of life in a concentration camp.

The Fifth Son — Wiesel
In this story Wiesel introduces the reader to a young American-born man,
the son of Holocaust survivors, who yearns to penetrate his father’s present
silence and his secret past. It is a journey that will take him into the darkest
hours of the Nazi terror, the ancient passages of the Talmud, and the office of a
businessman in modern day Germany where his extraordinary fate awaits him.
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The Endless Steppe: A Girl in Exile — Hautzig
A warm day in June in 1941 Russians invade a cultural center in Poland
that ends Ester’s secure upper class world. Her family is exiled to Siberia for five
long years.

The Journal Back — Reiss
Annie and her sister are reunited with their family in 1945 only to find they
have become strangers to one another.

Goodnight Mr, Tom — Magorian
This novel explores the survival of World War II evacuees.

The Other Way Around — Kerr
Fifteen year old Anne works and studies art, as her refugee family struggles
to get along in wartime London.

Anne Frank’s Tales from the Secret Annex — Frank
This book contains fables, short stories, essays, and an unfinished novel,
and all new-to-the-public material her father withheld from publication.

The White Crow — Forman
This fictionalized recreation of Hitler’s youth tracing the roots of his
maniacal anger and hatred that later engulfed the world.

My Enemy, My Brother — Forman
Dan and his grandfather return from a German concentration camp to
their home in Poland. Flashbacks recreate the family’s resistance activities in the
Warsaw ghetto.

A Small Person, Far Away — Kerr
Anne, now grown and married, makes a traumatic visit back to Berlin, the
city of her childhood.

Horses of Anger — Forman
The Nazi Holocaust has a shattering effect on fifteen year old Hans, a
German non-Jew, and on the anti-Nazi members of his family.

46

I Was There — Richter
From the time the narrator first hears his father praising Hitler’s
accomplishments to the day he witnesses his boyhood friends killed in battle, this
book offers a chilling recital of the Nazi movement.

Anne Frank Remembered — Geis
The story of the woman who helped hide the Frank family.

CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to examine the value of connecting reading
and writing in the language arts classroom. First, the researcher reviewed current

literature to explore the opinions that noted authorities have about connecting
reading and writing in the classroom. From Charles Chew the researcher found

that reading and writing are similar and complementary processes. After

examining the processes of reading and writing, the researcher found that Dorothy
Watson believes that reading and writing deal with meaning and people. Wittrock
also agrees with Watson when she states that writing is putting meaning on the
written page while reading is the process of getting meaning from the written
page. From Wittrock’s studies, the researcher found that students who were

asked to write summaries of stories read in class greatly increased their reading
comprehension. Similarly, Eckhoff s study showed that students not only benefit

from increased reading comprehension when reading and writing are connected in

the classroom, but also benefit by learning about the language structure, style, and
format of an author’s work. Frank Smith also agrees with Eckhoff when he says

that only through reading will writers learn all the intangibles that they need to
know about writing. In other words, Smith believes that the writer must perceive
himself as a member of a club of writers. Don Graves and Jane Hansen confirm
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Smith’s premise in their article, "The Author’s Chair." Nancy Atwell also

reiterates the value of connecting reading and writing in her reading workshop
because students make connections between a published author’s work and their
own writing. Finally, Tom Romano encouraged other teachers to give students
time to write summaries of their understandings of what they read. Romano
wanted his students to hunt for the meaning of what they read.

After investigating the opinions of these distinguished educators, the
researcher felt the necessity to look at different ways of connecting reading and

writing in the seventh and eighth grade curriculum at Pickerington Junior High
School. The handbook in this thesis is the result of that investigation.
The researcher realized the overwhelming proof that there is value in
connecting reading and writing in the classroom. Also, the researcher came to the

conclusion that each teacher needed to experiment and find different ways to
involve students in reading and writing activities. For some teachers, the reading
workshop described by Atwell is too unstructured and lends itself to a more

"loose" atmosphere in the classroom. Many of those teachers choose to use more
structured writing and reading activities in their classrooms. Other teachers who
like the workshop structure might only use it for a six week period rather than a

whole year. The important issue is that reading and writing are connected in the
classroom — letting each teacher decide for himself how to implement the process.
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